The article discusses possible reasons for these outcomes and outlines future research directions. 16
Introduction
were from China.
139
The students in the experimental group were introduced to ideas related to ethnographic 140 interviews and were asked to interview a classmate or another person from a different culture 141 using the ethnographic interview skills discussed in class (Appendix B) and focusing on a topic 142 of interest (e.g., lifestyle, values, beliefs, etc., in a different country). Generally, the students 143 were encouraged to individually interview one of their classmates from a different culture.
144
Before the project, the students were asked their preference in regard to the country of origin of 145 the interviewee. If their preference was not available (e.g., there was only one Japanese speaker 146 in the class), the students sought interviewees outside the class. The students were asked to meet 147 with the interviewee at least two or more times. Towards the end of the project, the students 148 presented their findings in oral presentations and written reports. The written reports were 149 collected and analyzed using conventional qualitative methods. The students in the control group 150 were not assigned ethnographic interviews.
151
The assignment involving ethnographic interviews (Appendix C) developed for the 152 experimental group was grounded in Robinson's (1988) theory of intercultural learning, which 153 privileges one-on-one interactions between members of different cultures. Also, the theory posits 154 that during cross-cultural encounters, focusing on similarities first reduces or even eliminates the 155 potential for distancing, which may occur due to cultural differences. Accordingly, the students 156 were required to focus on both cross-cultural similarities and differences. Further, students were 157 asked to state the similarities that emerged between themselves and the person interviewed.
158
The ethnographic interview project required students to (1) report what they learned 159 about a different culture using at least three course concepts (e.g., culture, identity, and 8 language), (2) discuss cross-cultural similarities and/or differences of which they became aware, 161 and (3) narrate any personal insights gained, i.e., what they learned about themselves.
162
In order to evaluate the impact of the ethnographic interviews on the students' 163 intercultural competence, their attitudes towards studying other languages and cultures were 164 measured via Likert-scale items (Appendix D) at the beginning and towards the end of the 165 project. The Likert-scale items were designed to evaluate the extent of intercultural competence 166 students developed through doing the project. For example, they were asked about how likely 167 they thought knowledge of a foreign language would allow them to make new friends or whether 168 a foreign language requirement was a good educational policy. International students were 169 required to consider Likert-scale items regarding English, while U.S. students were asked to rate 170 the same statements, but with regard to a foreign language they may know. Likert-scales items 171 were adapted from Bateman (2002) and Robinson-Stuart and Nocon (1996) . The range of the 172 Likert-scale items was 1 from 5. The minimum point on the scale amounted to 1 (i.e., strongly 173 disagree), while the maximum point equaled 5 (i.e., strongly agree).
174
Through focus groups, several students in the experimental group were also surveyed at 175 the end of the project regarding their views of ethnographic interviews overall (Appendix E).
176
Focus group questionnaire was adapted from Bateman (2002) and O'Dowd (2006) .
177

Research question
178
The central research question explored was 'How does conducting an ethnographic interview 179 with a member of a different culture impact participants' intercultural competence?'
180
Data analysis
181
The data analysis was performed in two steps: a qualitative analysis of the students' written reports and focus group data and an analysis using conventional statistical methods of quantitative data.
183
The mixed-method approach was based on Bateman (2002) and Robinson-Stuart and Nocon 184 (1996) . The objective of the qualitative analysis of students' reports and focus group data was to 185 investigate how the ethnographic interview project impacted development of intercultural 186 competence of students in the experimental group, while the goal of the quantitative data analysis 187 was to determine whether the introduction of the ethnographic interview project made a significant 188 difference in students' attitudes towards a culture and a language other than their own.
189
First, qualitative data from the students' written reports were analysed using conventional 190 qualitative methods (Miles & Huberman, 1994) . The researcher (also, the author of this article 191 and the instructor) read the reports multiple times to identify the most salient themes prevalent in 192 the dataset. The initial themes were revised using the constant comparison method (Glaser & 193 Strauss, 1967) : i.e., texts representing the same theme were re-read and reconsidered in terms of 194 the main theme description. In accordance with the grounded theory method (Charmaz, 1990), 195 the analysis was informed by previous research discussing international students' experiences
196
(e.g., Jacobson, Sleicher, & Maureen, 1999) . However, as in most investigations, the method 197 chosen has limitations (Bryant & Charmaz, 2006) . In particular, the researcher was the sole 198 coder of the qualitative data. Yet, as a former international student in the U.S., she had 199 experiences similar to those of the international students in the study and therefore, could offer 200 an insider's perspective and empathy toward the participating international students.
201
Triangulation (Nunan, 1992) audio-recorded for transcription purposes, the participants were asked to complete a 208 questionnaire (Appendix E).
209
Second, based on the quantitative data, statistical tools (i.e., chi-squared tests) were used 210 to compare the attitudes of the students in the control group towards studying foreign languages 211 and other cultures with those of the students in the experimental group (Jamieson, 2004) .
212
Following guidelines outlined in educational research (Cohen, Manion, & Morrison, 2000) , a 213 non-parametric test (i.e., a chi-squared test) was used to evaluate the significance of the findings.
214
For this purpose, frequencies, standard deviation (SD), and means (M) were calculated for
215
Likert-scale items prior to and after the project in the experimental group and at the start and end 216 of the semester in the control group.
217
Results
218
Qualitative findings
219
In accord with conventional qualitative methods, several salient themes were identified in the 220 students' reports. Most of the participants focused on (1) learning more about themselves and their 221 own culture, (2) committing to explore other cultures, (3) discussing cultural similarities rather 222 than differences, and (4) acknowledging the limiting nature of stereotyping. A series of excerpts,
223
which illustrate the students' responses, is given next.
224
Learning more about themselves and their own culture
225
In terms of self-reflection, some international students reflected on the need to become more 226 active class participants. This realization is particularly important for international students who plan to continue studying at a U.S. university. The bold text in each dataset demonstrates its According to this interview, I think I should go out for travel and read more books…. The differences and similarities of these cross-cultural meetings were that I noticed that In addition, various themes emerged from the focus group relating to the impact of 382 ethnographic interviews on students' intercultural competence (e.g., 'fixing' some stereotypes).
18
The focus group also discussed the advantages of conducting actual interviews over searching 384 for information online. Lastly, the focus group tended to like ethnographic interviews, as these 385 enabled international students to practice English, whereas the U.S. students were exposed to 386 other cultures. Both U.S. and international students noted that during the interviews, they were 387 not always sure how 'far they could go' without offending the interviewees.
388
Quantitative findings
389
The findings presented in this section failed to reach statistical significance, which is probably 390 due to the limited population sample (also see Limitations below). Yet, it is worthwhile to note 391 some apparent upward and downward trends and discuss their possible interpretations.
392
Many students (both U.S. and international) in the experimental group had a positive 393 response to the ethnographic interviews and recommended their use with prospective students: 394 95% of the U.S. students and 75% of the international students recommended their use with 395 future students.
396
Most of the U.S. students and most of the international students in the experimental group 397 responded positively toward ethnographic interviews. Yet, overall, ethnographic interviews do 398 not appear to have had a positive impact on the international students' attitudes toward learning a 399 new language or a new culture (Table 1) . Fewer (than prior to the project) international students 400 agreed that English can help them make more English-speaking friends, that they enjoy living in 401 an English-speaking country, or that English helps them understand people from other cultures.
402
The students' attitudes remained the same (as before the project) in relation to the following 403 statements: that English is a useful educational policy. Compared with at the beginning of the project, at the end of the project, more international students agreed that English could help them 405 find a better job and broaden their perspectives and ideas.
406
[ Table 1 near here]
407
In contrast, the U.S. students in the experimental group developed slightly more positive 408 responses towards other languages and cultures than they had at the beginning of the project 409 (Table 2 ). Specifically, after the project, more U.S. students than international students thought a 410 foreign language could help them make more international friends, find a better job, and 411 understand people from other cultures. In a similar vein, more U.S. students than international 412 students thought a foreign language requirement would be a useful educational policy. Fewer 413 U.S. students agreed that they would enjoy living in a foreign country and that a foreign 414 language would help them broaden their perspectives and ideas.
415
[ Table 2 near here]
416
In the control group (Table 3) , the international students' attitudes towards English and a 417 new culture were inconclusive. After the project, more of the international students agreed that
418
English could help them make more English-speaking friends than thought the opposite, whereas 419 fewer international students agreed that English could help them broaden their perspectives and 420 ideas, that English can help them understand people from other cultures, or that they enjoyed 421 living in an English-speaking country. The statements relating to English being useful for finding 422 a job or is a useful educational policy were rated the same (as at the start of the project).
423
[ Table 3 near here]
424
Similarly, for the U.S. students in the control group (Table 4) , attitudes towards a foreign 425 language or culture varied. More students thought that they would enjoy living in a foreign 20 country, that a foreign language could help them understand people from other cultures, and that 427 a foreign language requirement is a useful policy than thought the opposite, and fewer students 428 thought a foreign language could help them broaden their perspectives and ideas than thought the 429 opposite. The statements relating to a foreign language being useful in finding a job or making 430 more friends were rated the same.
431
[ Table 4 near here]
432
None of the quantitative findings proved to be statistically significant (p > 0.05), which 433 may have been due to the limited sample size (Tables 5 and 6 ).
434
[ This study has multiple implications, particularly in the context of intercultural competence and 438 foreign and second language education. First, the results confirm an earlier research finding (e.g., 439 Bateman, 2002; Robinson-Stuart & Nocon, 1996) according to which ethnographic interviews 440 can be effective in mediating learners' development of intercultural competence. In this study, Previous research (e.g., Bateman, 2002; Robinson-Stuart & Nocon, 1996) 
Ethnographic interviews
In your final report, please include:
• Interviewee background information (e.g., origin, gender, age, major, etc.)
• Statement of purpose (i.e., explain the goal of the interview, personal interest)
• Data collection methods (e.g., how many times you met, where, how you recorded your data)
• Questionnaire (i.e., the questions you asked the interviewee)
• Summary of findings (i.e., what you learned from the interview)
• Interpretation of data (i.e., use at least 3 concepts, e.g., cultural values, from the course to explain what you found)
• Reflection (i.e., tell me what you learned about yourself, about cross-cultural differences and similarities, from the project overall)
Grading rubric:
CATEGORY Excellent f) An English language requirement is a useful educational policy.
